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SPECIFIC ASPECTS OF COMMUNICATION IN
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Abstract

Communication in kindergarten is crucial in the social interaction of children, but
it is also important for the overall development of the child. The role of stage
puppets in the educational and upbringing process in preschool institutions is reco-
gnized not only in the artistic dimension but also in the overall development of the
child's personality, especially in the development of speech and communication. The
theoretical foundation of the work includes the concepts of communication, stage
puppets, and methods of stage communication. In this empirical research, which is
part of a wider research conducted with 125 respondents - preschool teachers from
the Center for Preschool Education and Upbringin Banja Luka, the aim was to
determine the representation of specific aspects of communication initiated by the
use of stage puppets and recommendations for their improvement from the
perspective of preschool teachers. Data were collected in 2023 through surveys,
scaling and interviewing, with the help of self-created research instruments. The
results confirm that stage puppets stimulate preschool children's communication not
only during dramatic play but also through everyday activities, where the puppet
takes on the role of an animator, motivator, and facilitator. The pedagogical impli-
cations highlight the importance of integrating stage puppets into daily educational
activities to enhance children's communication and engagement.

Keywords: communication, stage puppet, educational and upbringing process, child-
ren of preschool age, preschool teachers.
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Introduction

Communication in kindergarten is very important for the child because it
supports not only the development of speech, but also the emotional,
social, and intellectual development of the child. Lepi¢nik Vodopivec and
Hmelak (2021) highlight the pedagogical aspect of communication in
kindergarten and the importance of the preschool teacher's competencies
for communication with children. The preschool teacher communicates
effectively when responding to the different needs of children, knows how
to coordinate and recognize their needs and intentions, is comprehensible,
tolerant, and understanding knows how to listen, hear and ask open
questions, takes into account the differences in thinking, behaviour and
feelings of the interlocutors and enables him to express his opinion. This
creates a positive and constructive environment for establishing and main-
taining good mutual relations (Lepi¢nik Vodopivec & Hmelak, 2021).

Communication is the process by which a common (general) under-
standing of a message is reached between people, through the transmission
and reception of a message (Micovi¢, 2009). That is why discovering ways
and strategies of communication are very important steps in the child's
progress and growth. According to the form ie. depending on the way
information is transmitted, communication can be verbal and non-verbal
(Kovacevi¢ & Isakovi¢, 2019). Verbal communication can be direct (one-
on-one) or group (achieved through working with the whole group). Non-
verbal communication refers to body language (gesticulation, body move-
ments, facial expressions, eye contact) and is often a supplement to verbal
communication.

In kindergarten, the child establishes communication with various
actors and in numerous situations. One of the most important communica-
tion relationships in preschool is between the child and the preschool
teacher (Kamenov & Spasojevi¢, 2008), where the emotional aspect of
communication is very important (Lepi¢nik Vodopivec & Sindi¢, 2022).
Preschool teachers also use game elements in play and play-like activities
with the entire kindergarten group as a means of learning and encouraging
different aspects of development, while both adults and children participate
in communication. Also, communication represented in numerous activi-
ties should not be neglected, especially in play, because play, as observed
by Duran (1995), is based on social interaction and communication. During
free play, the emphasis is on peer communication, which is focused on
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dialogue, exchange of experiences, cooperation, problem-solving, and ex-
pression of emotions and is informal.

A puppet is a frequent companion of play and playful, symbolic
activities (Misailovi¢, 1991), and a stage puppet is a companion of dra-
matic games (Lazi¢, 2007). Bojovi¢ (2010) emphasizes the importance of
stage puppets in the development of communication. Kroflin (2011)
defines a stage puppet as any object that is given movement, which is
animated. A stage puppet "brought to life" with the help of a human (child
or preschool teacher) enters into communication with the child through the
world of symbols and new roles, enriched with signs, movements and
possibly speech (Bastasi¢, 2014). Majoran (2004) observes that the stage
puppet with its appearance, and movement, with the help of articulate and
inarticulate speech, enables the child to more easily accept both non-verbal
and verbal communication. The method of stage communication, as a way
of learning and developing children through play, movement, speech,
mime, acting, music, and song, is based on the obviousness and simulation
of the real context (Dimitrijevi¢, 2016; Kosnicar, 2002; Sindié, 2018)
proved to be successful especially in working with the youngest, in
kindergarten (Sebastian, 2019). Research on good practice indicates that
this method ensures more fun and better quality of teaching and learning
(Jankovi¢, 2009), contributes to better expression and communication of
children, development of speaking and listening skills (Beth et al., 2019),
speech culture (Dimitrijevi¢, 2017), but also acquiring knowledge from
other fields (Cvjeti¢anin et al., 2010; Sindi¢ et al., 2019; Sindi¢ et al.,
2020). This method is based on the idea that the stage is a place where
children can freely play, communicate, explore, discover and learn about
themselves and the world around them, with a stage puppet being an
important "helper".

Because of the great potential that activities with stage puppets can
have for the development of speech and communication, but also in the
overall development and learning of children, and the modernization of
educational and upbringing practice, as indicated by contemporary peda-
gogical thought (Bojovi¢, 2010; Krusi¢, 2018; Misailovié, 1991; Majaron,
2004; Majaron & KoroSec, 2006) and pedagogical practice research
(Caganaga & Kalmis, 2023; Karaoils, 2023; Remer & Tzuriel, 2015;
Sindi¢ et al., 2019), the intention was to examine the aspects of commu-
nication initiated by the use of stage puppets and their representation in
kindergarten activities.
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Method

This mixed-design empirical research aimed to determine the represen-
tation of different aspects of communication initiated by the use of stage
puppets in a kindergarten context and recommendations for their improve-
ment from the perspective of preschool teachers.

In the quantitative part of the research, a descriptive method and
surveying with scaling were applied with the help of a survey ques-
tionnaire with a Likert-type scale and 44 items. The calculated Alpha
Crombach coefficient of the instrument was 0.994, which indicated its high
reliability. This part of the research enabled an insight into the represen-
tation of different aspects of communication initiated by the use of stage
puppets in kindergarten.

The qualitative part of the research was carried out through a focus
group in which 5 respondents from the sample were included. A semi-stru-
ctured interview consisting of four main questions with sub-questions was
applied. The qualitative part of the research enabled a deeper insight and
understanding of the educational perspective on communication in kinder-
garten and its improvement with the use of stage puppets.

The instruments were created independently, taking into account
contemporary knowledge and research on activities with stage puppets in
preschool education and upbringing to encourage communication and ove-
rall development of the child (Bojovi¢, 2010; Caganaga & Kalmis, 2015;
Karaoils, 2023; Krusi¢, 2018; Misailovi¢, 1991; Majaron, 2004; Sindi¢ et
al., 2019).

The survey was conducted in 2023. It was conducted in accordance
with the ethical principles. All participants provided informed consent
prior to participating in the study. The research was also approved by the
management of the preschool institutions where the study was conducted.
Participants' anonymity was guaranteed, and all collected data was used
exclusively for research purposes. 125 preschool teachers of the Banja
Luka Center for Preschool Education participated in the survey. The
sample was convenient, and the participants were primarily female pre-
school educators. It included 123 women and 2 men. Some of the basic
characteristics of the respondents from the sample are given in Table 1,
Table 2 and Table 3.
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Table 1.

Age of the respondents

Age of the respondents f
Under 30 years 21
30-40 years 52
41-50 years 38
Over 50 years 14
Total 125

The largest number of participants are between 30 and 40 years old (n
=53) (Table 1).

Table 2.

Respondents work experience

Respondents work experience f
up to 10 years 63
from 10 to 20 years 38
from 20 to 30 years 19
over 30 years 5
Total 125

More than half of the participants have been employed in preschool
institutions for less than 10 years (n = 63) (Table 2).

Table 3.

Graduated from the faculty of the respondent
Name of the faculty f
Faculty of Philosophy, Banja Luka 85
NUBL 35
Faculty of Pedagogy, Bijeljina 1
College of Medicine 2

College of Vocational Studies for
Preschool Teacher Education in Novi Sad

Other state faculties 1
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More than 70% of respondents are between 30 and 50 years old,
while more than 80% of them have up to 20 years of work experience. 68%
of respondents graduated from the Faculty of Philosophy of the University
of Banja Luka (Table 1, Table 2, Table 3). All respondents are employed at
the Center for Preschool Education and Upbringing in Banja Luka.

Results and Discussion

The research results obtained through quantitative data processing are
presented in Table 4. Descriptive indicators indicated that the stage puppet
was largely used to encourage different aspects of communication.

Also, in the research conducted by Karaoils (2023), in which stage
puppets have been used in dramatic activities aimed at developing commu-
nication skills in preschool children, similar results have been obtained. It
has been observed that stage puppets have animated children to talk and
have encouraged their expression and creativity in a way that is very close
to them.Remer and Tzuriel (2015) have examined the use of stage puppets
as a mediating tool in encouraging communication in both regular and
special kindergartens, and have observed that, with the help of puppets,
children have become better motivated and more active. In another study,
Caganaga & Kalmig (2015) have confirmed that puppets are highly
attractive and motivating for preschool children, making them effective
tools that can be used in classrooms. Children have developed self-confi-
dence in dramatic games with stage puppets and have enhanced their
communication skills faster and more effectively because they feel more
relaxed while talking to puppets than when communicating with a pre-
school teacher or another adult.

Table 4.
Communication with the help of stage puppets in the educational and
upbringing process

The use of a

N Sum M SD Skewness Kurtosis
stage puppet

in the motivational
part of the activity
as the "leader"

of the entire activity

125 472 378 0.84 -0.63 0.217 082 043

125 352 282 1.06 0.09 022 -0.70 043
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The use of a
stage puppet

N

Sum M

SD

Skewness

Kurtosis

when initiating
conversations

with children

during
communication in a
dramatic play

to facilitate preschool
teacher-child
communication

for starting a
conversation with a
child in adaptation
for more successful
communication with
shy children

for more successful
communication with
children with speech
difficulties

where the

child translates
imagination

into speech

that the child

listens carefully

to encourage
empathic verbal

and non-verbal
expression

for the child to
confide in her

about his problem

125

125

125

125

125

125

125

125

125

125

497

550

514

506

521

510

563

546

548

494

3.98

4.40

4.11

4.05

4.17

4.08

4.50

4.37

4.38

3.95

0.74  -0.58

0.66 -0.65

0.80 -0.79

0.85 -0.57

0.73  -0.40

0.81 -0.43

0.62 -1.06

0.68 0.610

0.781 1.415

0860 0.448

022 1.23

022  -0.60

022 098

022  0.05

022 -0.58

0.22 0.632

022 1.141

0.217 0.695

0.217 2.546

0.217 0.102

0.43

0,43

0.43

0.43

0.43

0.430

0.430

0.430

0.430

0.430

Note: N — number of respondents; Sum — sum of all answers; M — arithmetic

mean; SD — standard deviation; Skewness - coefficient of asymmetry; Kurtosis —

roundness coefficient

The results obtained from the evaluation of the respondents indicated
that, with the help of a stage puppet, communication was mostly initiated
through a dramatic artistic approach: by the child turning their imagination
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into speech in spontaneous and deliberate play (M = 4.5) and during
dramatic play (M = 4.4).

The second most frequent use was the puppet to improve the
emotional component of communication, in the development of empathic
communication, where empathic verbal and non-verbal expression (M =
4.38) and attentive listening (M = 4.37) were encouraged.

According to the statements of the respondents, the stage puppet was
used the least in initiating communication and leading a complete directed
activity instead of the preschool teacher (M = 2.82), while in the intro-
ductory part of the activity, to motivate children to participate, it was used
a little more often (M = 3.78).

To take a deeper look at the obtained quantitative indicators, qua-
litative research was carried out through a focus group. The results
obtained by coding the respondents' answers, in accordance with the spe-
cifics of the research subject, are presented in Table 5. Four areas and 18
categories were distinguished.

Table S.
Activities and recommendations for communication with the help of a

puppet - focus group

Areas Categories
(1) Stage puppets that are (1) Stick puppets
most often used when (2) Guignol puppets
working with children (3) Puppet gloves

(4) Finger puppets

(5) A combination of different types of
puppets

(6) Interactive plays in which puppets "talk"
to children

(2) Stage puppets (7) A stage puppet as a "mediator” in
activities that communication with children
encourage communi- (8) A stage puppet is a means of interpreting
cation the most stories or songs

(9) Stage puppet in a role-play
(10) Stage puppets as "problem solvers" or

"advisors"

(3) Stage puppet (11) Performing puppet plays in front of other
activities in which children and playing roles with a puppet
children show the (dramatic play with a stage puppet)
greatest interest (12) Free play with a stage puppet
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Areas Categories
(13) Singing songs or performing recitations
with a doll
(4) Recommendations (14) Use the stage puppet as much as possible
for improving stage in practice and make the puppet available
puppet activities in the at all times
function of speech (15) Use the puppet while telling stories and
development singing songs

(16) Encourage children to independently
make puppets or characters and to create
their own stories and dialogues.

(17) Involve parents in activities with puppets

(18) Use a stage puppet as a "helper" or
"teacher" in games that encourage
language skills

The results of the focus group research (Table 5) confirmed the
importance and variety of activities with stage puppets in the development
of preschool children's communication and provided useful guidelines for
their improvement in the kindergarten context. There was a need for the
constant availability of stage puppets for children, to encourage children to
make stage puppets independently and to involve parents in activities with
stage puppets. Also, the recommendation to preschool teachers referred to
the more frequent use of the puppet during talking or reading literary parts,
during speech exercises in which the puppet becomes a "helper" and
"teacher".

To gain a better insight into the specificity of communication ini-
tiated using a stage puppet, specific aspects of communication that were
encouraged by the use of a stage puppet were singled out by unifying and
grouping the data obtained by surveying and interviewing, while the
support was represented by contemporary knowledge about aspects and
forms of communication as well as activities with a stage puppet (Bojovic,
2010; Caganaga & Kalmis, 2015; Lepi¢nik Vodopivec & Sindi¢, 2022;
Kamenov & Spasojevié¢, 2008; Kovacevi¢ & Isakovi¢, 2019; Karaoils,
2023; Krusi¢, 2018; Misailovi¢, 1991; Majaron, 2004). Selected specific
aspects of communication encouraged by the use of stage puppets are
presented in Table 6.
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Table 6.

Specific aspects of communication in kindergarten initiated by the use of

stage puppets

Data
collection
technique

Surveying
with scaling

Interviewing
in a focus

group

Corrective
communication

- Communicates
with shy
children

- Communicates
with children
with difficulties
- Starts the
conversation
with the
children in the
adaptation

- Facilitates
preschool
teacher-child
communication

- A puppetas a
"mediator" in
communication
with children

- Puppet as a
"problem
solver" or
"adviser"

Communication
with the whole

group

- Motivational
introductory part
- Lead the
activity

-Inicira razgovor
- Facilitates
preschool
teacher-child
communication
- It encourages
the child to listen
carefully

- A puppet as a
"mediator" in
communication
with children

- Puppet as a
"problem solver"
or "adviser"

The emotional
component of
communication

- Encourages
empathic verbal
and non-verbal
expression

- It encourages
the child to listen
carefully

- Entrusts the
problem to
puppet

- Facilitates
preschool
teacher-child
communication

- Puppet as a
"problem solver"
or "adviser" - A
puppet as a
"mediator" in
communication
with children

Stage speech
and
communication
in dramatic play

- The child
translates
imagination into
speech

- Communicates
in dramatic play

- Interactive
plays - puppets
"talk" to
children

- The puppet as
a means of
interpreting
stories and
songs

- Role play
puppets

- Acting and
plays with a
puppet

- Singing songs
and performing
recitations with
a puppet

- Free play with
a stage puppet
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The results shown in Table 4 and Table 6 indicated that commu-
nication was most intensively encouraged when the puppet is used to
develop children's artistic, dramatic, musical and literary potential, through
verbal and non-verbal elements to create stories and situations. This was
achieved through interactive plays, role play, acting and children's puppet
plays, singing songs and performing recitations, and interpretations of
stories.

Also, it was noticeable that the stage puppet stimulates commu-
nication when it was used as a medium for developing other skills, know-
ledge and abilities, not only artistic ones (Table 4 and Table 6). First of all,
it was the encouragement of socio-emotional development through the
emotional component of communication, which was dedicated to expre-
ssing, recognizing and understanding emotions in children and supporting
the development of their emotional intelligence (Lepi¢nik Vodopivec, &
Sindi¢, 2022; Lepi¢nik Vodopivec, & Sindié, 2023). Respondents' answers
indicated that it was achieved through empathic communication, entrusting
problems to dolls and facilitating communication between the teacher and
the child for the purpose of socio-emotional progress. In emotionally based
communication, the doll became a "counsellor," "mediator," and solved
socio-emotional problems. In addition to helping the child to improve
communication, giving him a type of protection behind which he can hide,
the child spontaneously revealed his feelings to her, and thus the puppet
entered the child's world of imagination in which he only stated the rules
and explored the possibilities of solving his problems (Majaron, 2004).
Broggini (1995) has noticed that the puppet, as an aid, makes it easier for
the preschool teacher to create affective bonds with the child that contri-
bute to better communication.

The aforementioned enabled the preschool teacher to, with the help
of the puppet, encourage, initiate, and facilitate communication in corre-
ctive approaches with children in adaptation, shy children, and children
with developmental difficulties, where the puppet was given the role of
"advisor" and "mediator" (on what the research results indicated). When a
child had a certain problem, then a puppet could be a basic means of
communication (Bastasi¢, 2014). Corrective communication with the help
of a puppet was focused on support, encouragement, help in expressing
and solving problems, supporting positive patterns of behaviour, correcting
behaviour, setting boundaries, etc.
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Communication was also encouraged when the preschool teacher
used a puppet as a methodical tool for performing learning-oriented
activities with the whole group, in the introductory part, and during the
entire activity, while making educational and upbringing work of higher
quality, more interesting, more fun, and closer to the children (Sindi¢ et al.,
2019), and encouraged cooperation and togetherness.

Pedagogical Implications

The pedagogical implications of this research highlight the importance of
the puppet as a tool for promoting communication and socio-emotional
development in children in preschool settings. Specifically:

1. Enriching the educational process
The puppet should become an integral part of daily activities in preschool,
not only in dramatic play but also as a tool for motivation, guiding acti-
vities, and facilitating communication.

2. Encouraging speech and communication development
The puppet allows children to translate their imagination into speech
through play, helping them develop expression and communicate more
easily, especially for shy children or those with speech difficulties.

3. Improving emotional communication
The puppet can serve as an "intermediary" or "advisor," assisting children
in expressing emotions, developing empathy, and building trust in commu-
nication.

4. Role in adaptation and socialization
The puppet can facilitate a child's first interactions with the teacher and
peers, reduce anxiety, and support the adaptation process to the preschool
environment.

5. Individualization in the educational process
Recognizing and respecting the specificities of children's socio-emotional
development in the process of individualization and tailored approaches is
crucial for successful development (Sindi¢, 2021; Sindi¢, et al., 2024). This
process is effectively achieved through meaningful communication bet-
ween the adult and the child, with the mediation of a puppet.
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6. Education and Parenting for Social Sustainability in Early Child-
hood
Encouraging empathy, solidarity, self-confidence, cooperation, tolerance,
and other factors that are at the core of social sustainability (Sindi¢ &
Lepi¢nik Vodopivec, 2025; Lepi¢nik Vodopivec & Sindi¢, 2025; Sindi¢ et
al., 2025) happens most naturally and spontaneously through commu-
nication with a puppet.

7. Recommendation for further use
It is recommended to continue using the puppet in working with children,
to involve parents in puppet activities, and to encourage children to
independently create puppets and design dialogues.

8. Supporting playfulness and developing educators’ play compe-

tencies
The educational process should actively support playfulness as a pedago-
gical value (Sindi¢ & Pribisev Beleslin, 2018). Developing educators’
competencies for playful interaction, especially through the use of puppets,
contributes to more meaningful and engaging learning experiences, fosters
children's creativity and agency, and aligns with child-centered pedago-
gical approaches.

These implications emphasize the need for a more systematic
inclusion of puppets in preschool practices to enhance communication and
the overall development of children.

Conclusion

The results of the study confirm that with the help of a stage puppet,
communication can be encouraged in different ways, that it is most intense
during dramatic play when children translate their imagination into words,
but also that it is an excellent medium for initiating communication
between the preschool teacher and the child, and that communication is
successfully developed when is a puppet in the capacity of "animator",
"motivator" and "leader" of educational and upbringing activities. Pedago-
gical implications of the study indicate the need to enrich the everyday
educational and upbringing process with the use of a puppet. The next
research step could be action research through which an effort would be
made to enrich and improve kindergarten practice with new contents and
activities with a puppet in the function of communication development,
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and to check its effectiveness. It would be desirable to design an action
program in which children would constantly have access to a stage puppet,
where they would jointly make stage puppets and involve parents in
activities with the puppet, while the preschool teacher would use the
puppet more intensively during speaking and reading literary parts, during
speech exercises in which the puppet becomes a "helper" and a "teacher".
A limitation of this study is that it is based solely on self-reporting by
preschool educators, and the focus group included a smaller number of
participants.
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SPECIFICNI ASPEKTI KOMUNIKACIJE U VRTICU
PODSTAKNUTI UPOTREBOM SCENSKIH LUTAKA

Aleksandra Sindi¢
Sanja Partalo
Jurka Lepi¢nik Vodopivec

Apstrakt

Komunikacija u vrticu ima znacajnu ulogu u socijalnoj interakciji djece, ali je
takode vazna za cjelokupan razvoj djeteta. Uloga scenskih lutaka u vaspitno-obra-
zovnom procesu u predskolskim ustanovama prepoznata je ne samo u umjetnickoj
dimenziji, ve¢ i u sveukupnom razvoju licnosti djeteta, posebno u razvoju govora i
komunikacije. Teorijsko utemeljenje rada obuhvata pojmove komunikacije, scen-
skih lutaka i metoda scenske komunikacije. U empirijskom istraZivanju, koje je dio
Sireg istrazivanja sprovedenog sa 125 ispitanika — vaspitaca iz Centra za pred-
Skolsko vaspitanje i obrazovanje Banja Luka — cilj je bio da se utvrdi zastupljenost
specificnih aspekata komunikacije koje podstice upotreba scenskih lutaka i da se
sagledaju preporuke za njihovo unapredenje iz ugla vaspitaca. Podaci su priku-
pljeni tokom 2023. godine, tehnikama anketiranja, skaliranja i intervjuisanja,
pomocu samostalno konstruisanih istrazivackih instrumenata. Rezultati potvrduju
da scenske lutke stimuliSu komunikaciju djece predskolskog uzrasta ne samo
tokom dramske igre, vec¢ i kroz svakodnevne aktivnosti, gdje lutka preuzima ulogu
animatora, motivatora i fasilitatora. Pedagoske implikacije naglasavaju znacaj
ukljucivanja scenskih lutaka u svakodnevne vaspitno-obrazovne aktivnosti s ciljem
unapredenja djecje komunikacije i angazovanosti.

Kljuéne rije¢i: komunikacija, scenska lutka, vaspitno-obrazovni proces, djeca
predskolskog uzrasta, vaspitaci.
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CIHEHUPUYECKHUE ACIIEKTbBI OBINEHUSA B AIETCKOM
CALlY, BBI3BAHHBIE UCITIOJIb30BAHUEM
TEATPAJIBHBIX KYKO.JI

Anexcanapa lunguy
Cans Ilaprauo
IOpka Jlenuunuk Bogonusen

Pe3ome

Obwenue 8 demckom cady uepaem BAN*CHYIO POb 8 COYUATLHOM B3AUMOOEUCMEUU
Oemell U AGIAEMCA OUEHb 6ANCHLIM O/ 6ceobujeco passumus pebenxa. Ponb
MeampanbHblX KYKO 8 60CHUMAmMenbHO-00pa308amenIbHoM npoyecce 8 OOWKONb-
HbIX YUpeXsCOeHusx NpusHaemcs He mobKo HA Xy00XHCeCmEeHHOM NidHe, HO U Hd
niane obujeco pazeumus pebenkda, 0cobeHHo 6 pazsumuu peyu u odwenus. [ns
meopemuieckoli OCHO8bL CIAMbUL 8AICHB NOHAMUSA 0OWeHUs, CYEeHUECKUX KYKOT U
Memoo cyenuyecko2o obujenus. B omnupuueckom uccredosanuu, Komopoe sasise-
mesi yacmoro Oonee WUPOK020 UCCAeO008AHUs, NPOBedeHH020 medxcdy 125 pecnow-
Oenmamu — eocnumamensimu 8 Llenmpe 00wKONbHO20 60CNUMAHUS U 0OPA308AHUSL
bana-Jlyku, yenv cocmosnace 6 mom, umobvl YCMAaHO8UMb NPeOCmAasIeHHOCY
Cneyu@uyecKux acnekmos KOMMYHUKAYUY, 6bI36AHHBIX UCNOIb306AHUEM Meampaib-
HbIX KYKON U PACCMOMpenb DeKOMeHOAyuu 6ocnumameneti no ux YIyYueHuro.
Jannvie Oviiu cobpausl 6 meuenue 2023 200a, ¢ nomowpio Memooo8 onpocd,
WIKATUPOBAHUSA U UHMEPELIOUPOBAHUS C UCHOTb30BAHUEM CAMOCMOAMENbHO CKOH-
CMPYUPOBAHHBIX UCCIEO08AMENbCKUX UHCMPYMeHmOo8. Pe3ynvmamul noomeepoicoa-
10m, YUMo meampanvHvie KYKibl CHUMYIUPYIOM obujeHue Oemeti OOUWKOIbHO2O
603pacma He MONbKO 60 6peMs OpAMAMUYECKOU uepbl, HO U 6 NOBCEOHEeSHOl
OesamenbHocmuy, 20e KyKia uepaem poib aHuMamopd, MOmueamopa u gacuiuma-
mopa. [ledazozuueckue umniukayuy noO4epKUBaIom 8AHCHOCMb GKIIOYEHUs meam-
DANbHBIX KYKOJ 8 NOBCEOHEBHYI0 60CHUMAMENbHO-00pA3068AMENbHYI0 0eamMeNbHOCHb
C Yevio yryuuieHus 00WeHUs U 6081e4eHHOCmU demell.

Knwuesovie cnosa: 06m€HH€, meampaivbHas KyKid, eocnumameﬂbH0—06pa306ameJZb-
Hblil npoyecc, odemiu OOUKOILHO20 eozpacma, socnumameinu.
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